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ABSTRACT

This study focused on analyzing the difficulties faced by students when
speaking English at Darul Ulum Islamic Boarding School in Banda
Aceh. The study aimed to identify these difficulties and explore the
underlying factors contributing to them. A mixed-methods research
design was employed, involving questionnaires and interviews. The
participant of this research was 21 eleventh-grade students. The
findings indicated that students face various challenges in speaking
English. They encountered obstacles in grammar (43% expressing
concerns), fluency (15% citing regional accents as a barrier),
pronunciation (15% experiencing difficulties), and vocabulary (43%
uncertain about their proficiency). The study highlighted the need for
tailored support to address these issues effectively. Additionally, the
research explored factors contributing to these difficulties, including
inhibition (43% lacking confidence), "Nothing to Say" during activities
(24% finding it challenging), the availability of conversation partners
(86% do not face a shortage), and the influence of the mother tongue
(57% finding their native language easier). The study concluded that
these multifaceted factors influence students' English-speaking abilities.
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INTRODUCTION

Proficiency in speaking is a crucial skill for effective interpersonal
communication. It serves as a means of interaction and facilitates comfortable
communication among individuals from diverse cultural backgrounds. As emphasized by
Richards and Renandya (2002), speaking stands as a central element of communication,
allowing individuals to express their feelings, emotions, and ideas. Furthermore, Brown
(2004) contends that speaking is an interactive process involving the creation, reception,
and interpretation of information. When someone speaks, they must effectively convey
meaning within the given context, considering situational factors and the participants
involved. In summary, speaking is the process of articulating thoughts to construct
meaning.

As a means of communication, it facilitates interaction among students and
serves as a means to assess their proficiency, especially in English, as pointed out by
Nunan (2003). Being proficient in speaking English is an indicator of language
competence. Achieving proficiency in speaking involves mastering various components
such as vocabulary, fluency, pronunciation, and grammar knowledge. Luoma (2004),
defines speaking as an interactive process that involves constructing meaning through the
production, reception, and processing of information. This definition emphasizes that
speaking is context-dependent, influenced by factors such as the participants involved, the
physical environment, and the purposes for communication. Additionally, speaking as a
skill necessitates several supportive elements, including knowledge, confidence, self-
awareness, and enthusiasm. On the other hand, according to Harmer (2001), speaking
proficiency goes beyond mere knowledge of language structures; it also involves the
capacity to process information and language effectively. Additionally, Thornbury (2005)
asserts that speaking is a real-life activity wherein a speaker communicates their ideas to
engage with listeners. These activities are often spontaneous and contingent upon the
given situations. As speaking activities generally lack extensive planning time, the
grammar utilized in spoken language tends to be less intricate compared to written
language. Nonetheless, speaking activities encompass more than the mere production of
words and sounds; each speaker possesses specific purposes for engaging in these
activities. However, students often perceive difficulties in speaking English, as observed
among eleventh-grade students at Senior High School of Darul Ulum.

Darul Ulum Islamic boarding school instills the practice of using both Arabic and
English languages in daily communication, mirroring the common tradition in most
boarding schools. Islamic boarding schools in Indonesia have officially adopted English
as the language of instruction and communication to improve students' speaking skills
(Zikmundova, 2016). The students at the Islamic boarding school are required to use
English in their daily activities, particularly outside the classroom. Failure to adhere to
this rule may result in disciplinary action from the school's language department. This
policy is grounded in the belief that the continuous use of foreign languages, such as
English, will significantly enhance the students' proficiency in these languages, as noted
by Tahir (2017). In situations where English is an important part of daily interaction,
students may experience challenges such as expressing themselves properly,
understanding meaning in different contexts, or even feeling insecure when speaking. All
of this reflects the complexity of learning and applying a foreign language in their
everyday environment. Despite facing obstacles, persistent effort and ample opportunities
for practice will progressively enable students to surmount these challenges and enhance
their proficiency in English.

Some factors may cause the problems in speaking for students. Firstly, a
significant number of students struggle with expressing themselves in English due to an
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inadequate vocabulary, leading to a deficiency in their ability to articulate their thoughts.
This deficiency highlights the importance of vocabulary, as having grammatically correct
sentences holds little value if the necessary words to convey ideas are absent (Algahtani
2015). Secondly, pronunciation errors plague students' spoken English. While some
students possess the desire to communicate verbally, they grapple with aspects of English
like pronunciation and vocabulary. According to Sabouri (2016), clear and accurate
pronunciation is integral to effective communication competence. Those with proficient
pronunciation tend to enhance their language skills more effectively than those struggling
in this aspect. Thirdly, an evident lack of self-assurance exists among students. Many
perceive their English skills as inadequate and harbor insecurities about their ability to
communicate effectively. Such self-doubt typically arises when students realize their
conversational partner hasn't comprehended them or when they struggle to comprehend
others' speech (Nakhalah, 2016).

The researcher unearthed preliminary research relevant to this study. According
to Rahayu (2015), students encounter diverse challenges when speaking English,
including the fear of making mistakes, pronunciation errors, challenges in understanding
grammar, limited vocabulary, diminishing interest in studying, limited practice
opportunities, influence from their native language or dialect, infrequent practice, and a
lack of discipline. Another study conducted by Heriansyah (2012) underscored that
students face certain difficulties in speaking, such as a vocabulary shortage, lack of
confidence, hesitance to speak in front of the class, and struggles in effectively conveying
words or constructing sentences.

The research focuses on the challenges faced by eleventh-grade students at Senior
High School of Darul Ulum in speaking English. Proficiency in speaking is vital for
effective communication, enabling individuals to express emotions, ideas, and thoughts.
Despite the school's efforts to promote English language use in daily activities, students
often encounter difficulties. These challenges include limited vocabulary, pronunciation
errors, and a lack of self-confidence. The use of English as a means of instruction and
communication in Islamic boarding schools in Indonesia is common, with an emphasis on
improving students' speaking skills. However, the study highlights the need to understand
the specific difficulties faced by students in this context and offers insights into potential
areas for improvement. Previous research has identified challenges such as afraid of
making mistakes, limited vocabulary, lack of confidence, and difficulties in constructing
sentences. From the phenomenon above, this study was conducted to focus on What are
students’ difficulties in speaking English and the factors that may cause those challenges
at Darul Ulum Islamic Boarding School Banda Aceh.

METHODS

In this particular study, the researcher adopted a mixed methods research design
for data collection. As outlined by Creswell (2009), a mixed-methods study can be
employed either predominantly for qualitative or quantitative approaches, or in some
cases, a combination of both, to structure the research presentation. Depending on the
focus of a given mixed-methods study, the emphasis may lean more towards either
quantitative or qualitative research, and this orientation will be reflected in the research
presentation. In other mixed methods projects, the emphasis may be evenly distributed
between gualitative and quantitative research components.

According to Creswell's three research approaches, the researcher employed a
mixed-methods approach that incorporated both qualitative and quantitative data. In this
study, the qualitative method took precedence in the research methodology, primarily
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because the researcher utilized interviews as a data collection instrument, which is a
characteristic feature of qualitative research. Additionally, the research incorporated the
use of questionnaires and analyzed the data using numerical values and percentages,
aligning with the characteristics of quantitative research. This comprehensive approach
was essential to ensure a thorough and valid research outcome.

21 students, furthermore, participated in this study and 10 of them were
interviewees. The sample group for this study was drawn from a science class. These
students were specifically chosen to take part in the research, which aimed to investigate
the challenges students face when speaking English.

In data collection procedure, this study used questionnaire and interview as the
instrument. Questionnaires prove to be an effective data collection tool when the
researcher possesses a clear understanding of the variables under examination and aims to
gain insights from the participants. In the context of this study, the questionnaire was
utilized to investigate the students' difficulties in speaking English. The questionnaire
included 15 statements that required students to respond with strongly agree (SA), agree
(A), neutral (N), disagree (D), and strongly disagree (SD). To respond to the
questionnaire, participants had to indicate their preferences by selecting the option that
best reflected their feelings about the topics covered in the scale. The researcher employed
a 5-point scale for respondents to use in answering these questions.

Table 1. Thel Likelrt Scallel of Quelstionnalirel

Alternative Answer Score
Strongly Agree (SA) 5
Agree (A) 4
Neutral (N) 3
Disagree (D) 2
Strongly Disagree (SD) 1

The researcher used specific indicators in the questionnaire; these carefully
selected indicators were chosen for their relevance in measuring the variables under
investigation. The meticulous inclusion of these indicators not only ensured the
acquisition of accurate and representative data but also facilitated data analysis and led to
more robust conclusions in this research. The indicators as outlined in the table below:

Table 2. Indicators of Quelstionnalirel

No Aspect Indicators Number of
Item
a. Grammar 5,6,14
1 Students’ difficulties in b. Fluency 7
speaking English ¢. Pronunciation 8
d. Vocabulary 15
Factors of students’ a Inhlb_ltlon 1.2
e . b. Nothing to say 3,4,9
2 difficulties in speaking g
Enalish c. Lack of participant 10
g d. Mother-tongue use 11,12, 13

1512



An Analysis Of Students’ Difficulties In Speaking English (Rahmi Fhonna, Maskur, Suci Saufa Yuthika)

In addition, interview was also used to strengthen the data required. The
researcher, at this point, used structured interview in which to facilitate this process, a
tape recorder was employed, enabling the interviewer to capture and document the
interviewee's responses orally. These responses were collected in accordance with the
study's problem-oriented questions. Subsequently, the recorded interviews were
transcribed and digitally input into a computer file for subsequent analysis. The
researcher only interviewed 10 students from the entire samples.

RESULTS AND DISCUSSION
Students’ Difficulties in Speaking English

The researcher described findings based on the result of questionnaire and
interview.
1) Grammar
Table 3. The Result of Grammar Analysis

ANSWER CHOICE
SA A N D SD

24% 19% 24% 19% 14%

NO STATEMENTS

I'm afraid that my grammar is wrong
when speaking in English.

| still speaking in English even though |
haven't mastered the grammar.

| don't have a good grasp of tenses and
14 grammar, making it difficult for me to 0% 14% 33% 38% 14%
speak in English.

29% 33% 33% 0% 5%

In the questionnaire, statements describing grammar are found in questions
number 5, 6, and 14. Based on statement number 5 indicate that a substantial portion of
the participants, comprising 24% who strongly agree and 19% who agree, harbor
concerns about the accuracy of their grammar when speaking in English. This
apprehension suggests that a significant proportion of respondents lack confidence in
their grammatical proficiency when engaging in spoken communication in the English
language. Such anxiety about making grammatical errors may potentially hinder their
willingness to communicate effectively in English, as the fear of mistakes could deter
them from engaging in conversations or expressing themselves.

The statement number 6 reveals an interesting aspect of the participants' language
usage. A majority of respondents, totaling 62% when combining those who strongly
agree (29%) and those who agree (33%), continue to use English as a means of
communication despite not having achieved mastery in grammar. This implies a
willingness to communicate in English even when grammatical proficiency is not yet
attained. It suggests that respondents prioritize effective communication and are willing
to overlook grammatical imperfections, emphasizing the importance of promoting an
encouraging and supportive language learning environment.

The statement number 14 underscores a significant issue concerning the
comprehension of tenses and grammar among the respondents. A notable 38% of
participants disagreed with having a good grasp of tenses and grammar, while 14%
strongly disagreed. This indicates that a substantial portion of the participants find
grammar and tense comprehension challenging, which may have implications for their
ability to communicate effectively in English. Difficulty with tenses and grammar can
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lead to miscommunication, impacting the clarity and accuracy of their spoken English.
These findings highlight a specific area where learners may require focused instruction
and support to enhance their language skills and enable more effective spoken
communication in English.

The finding of the questionnaire results illuminates the participants’ concerns,
attitudes, and challenges related to grammar in English speaking. They show that while
many participants may lack confidence in their grammar skills, they are still willing to
communicate in English, emphasizing the importance of creating a supportive language
learning environment.

Nevertheless, it is noteworthy that students widely concur that grammar presents
itself as a significant difficulty when it comes to speaking in English. This consensus
aligns seamlessly with their articulated responses during interviews. When interviewed,
many students expressed concerns and reservations about their grammar skills,
highlighting it as a formidable obstacle in their quest for effective spoken communication
in the English language. The questionnaire findings, supplemented by the interview
insights, provide a comprehensive view of the students' perception and recognition of
grammar as a pronounced challenge that impinges upon their speaking abilities in
English.

N said:

“I still haven't mastered grammar completely, so it's a bit challenging.”
A stated:

“I feel somewhat nervous because my grammar isn't quite right.”

Some other students have also mentioned that they face difficulties in speaking
English because they are afraid of making grammar mistakes.

2) Fluency

Table 4. The Result of Fluency Analysis

ANSWER CHOICE
SA A N D SD

My regional accent makes it challenging 0 0 0 0
for me to speak English fluently. 5% 10% 14% 33% 38%

NO STATEMENTS

The results of the questionnaire shed light on the significant impact of regional
accents on fluency in English speaking. A substantial portion of respondents, comprising
15% (10% who agreed and 5% who strongly agreed) with the statement, indicated that
their regional accent poses a considerable challenge to speaking English fluently. This
suggests that some participants perceive their regional accents as a notable hindrance to
achieving fluency in English.

However, it's important to note that 71% of respondents, those who disagreed
(33%) or strongly disagreed (38%) with the statement, held a different perspective. These
individuals may have various reasons for their disagreement, such as a high level of
confidence in their language skills, extensive practice, or a belief that their regional
accent does not significantly affect their fluency. The disparity in responses highlights the
diversity of experiences and perceptions among the participants, emphasizing that while
some individuals may encounter difficulties in fluency due to regional accents, others
may not see it as a substantial barrier.
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These results indicate that the majority of students disagree with the statement,
demonstrating the variety of perceptions regarding the influence of regional accents on
fluency in English. However, it's worth noting that a significant number of respondents
still acknowledge the challenges posed by their regional accents in achieving fluency,
emphasizing the importance of creating an inclusive language learning environment that
respects accent diversity while providing opportunities for individuals to enhance their
fluency and pronunciation skills. Additionally, customized learning approaches may be
beneficial for those who still perceive their accents as a significant barrier to fluency in
spoken English.

In conclusion, the questionnaire results highlight the varied perceptions among
students regarding the impact of regional accents on fluency in English speaking. While
some acknowledge the challenges posed by their accents, the majority disagreed with the
statement. Interestingly, interviews did not reveal fluency as their difficulty in speaking.
These findings emphasize the multifaceted nature of language fluency, influenced by
individual factors beyond accents.

3) Pronunciation

Table 5. The Result of Pronunciation Analysis

ANSWER CHOICE
SA A N D SD

NO STATEMENTS

I never speak in English both inside and
8. outside the class because of 5% 10% 24% 38% 24%
pronunciation difficulties.

The results of the questionnaire offer insights into the issue of pronunciation and its
impact on students' willingness to speak in English, both inside and outside the
classroom. It is evident that a significant portion of the respondents, with a combined
15% (5% strongly agree and 10% agree), expressed their reluctance to engage in English
conversations due to pronunciation difficulties. However, it is important to note that the
majority of students, totaling 62% (38% disagree and 24% strongly disagree), did not
agree with the statement.

This suggests a divided perception among students regarding the influence of
pronunciation challenges on their English-speaking behavior. While some acknowledge
pronunciation difficulties as a deterrent to speaking in English, most students either do
not perceive it as a significant issue or are willing to overcome it. In conclusion, the
guestionnaire results indicate that the majority of students either agree or disagree with
the statement, highlighting the diverse range of attitudes and experiences related to
pronunciation and its impact on English speaking habits among the participants.

While the questionnaire results indicate that the majority of students disagree that
pronunciation poses difficulties in speaking, insights gleaned from interviews with
students provide a deeper perspective. Several students during the interviews mentioned
experiencing speaking challenges in English due to pronunciation issues. This
underscores that despite differing opinions in the questionnaire results, some students
personally perceive pronunciation as a potential impediment to their speaking abilities.
These differences highlight the diversity of individual experiences that can influence
perceptions and challenges in speaking English and emphasize the continued importance
of a supportive approach to address pronunciation issues for certain students.
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NB said:
“I struggle with speaking due to pronunciation.”

S added:
"I am afraid that my pronunciation might be wrong when | speak."
While the questionnaire results suggest that most students do not view
pronunciation as a major obstacle to speaking, interviews revealed that some students
indeed face speaking challenges due to pronunciation issues.

4) Vocabulary

Table 6. The Result of Vocabulary Analysis

ANSWER CHOICE
SA A N D SD

10% 10% 43% 33% 5%

NO STATEMENTS

| don't have a wide vocabulary in
English.

The questionnaire results provide an interesting glimpse into the English
vocabulary proficiency among students. A significant portion of students (43%)
expressed a neutral stance regarding their vocabulary, indicating a notable level of
uncertainty regarding their English language proficiency. This uncertainty might stem
from their doubts about their proficiency or their desire to continuously improve their
English language skills. On the other hand, approximately 43% of students, divided
between those who agree (10%) and those who disagree (33%) with the statement, appear
to have varying degrees of confidence in their English vocabulary.

Interestingly, insights from interviews with students shed further light on the
matter. Many students mentioned that one of the primary challenges they face in speaking
is related to vocabulary. This corroborates the questionnaire findings and underscores the
significance of vocabulary development as a vital component of English language skills.
In the pursuit of enhancing English language communication abilities, it's essential to
provide additional support and resources for students who perceive a need to augment
their vocabulary. Furthermore, these results emphasize the importance of employing
diverse and inclusive approaches to language learning that accommodate students with
varying proficiency levels, especially those who identify vocabulary as a primary obstacle
to their speaking abilities, to attain success in mastering English vocabulary.

T said:

"I have a limited vocabulary when speaking, while others have a wide range of

vocabulary, making it easier for them."

A also added:
"I find it challenging to choose appropriate vocabulary when speaking..."

Factors Cause Students’ Difficulties in Speaking English
According to Ur (2008) there are some factors of difficulties faced by the learners
in speaking activities. The factor include inhabitation, the lack of theme to be spoken, the

low of participation, and the use of mother tongue.The researcher described findings
based on the result of questionnaire.
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1) Inhibition

Table 7. The Result of Inhibition Analysis

ANSWER CHOICE
SA A N D SD

14% 19% 24% 33% 10%

NO STATEMENTS

I less confidence when | have to speak
in English in front of the class.

2. | feel worry when speaking in English. 10% 24% 62% 0% 5%

Inhibition often hinders students when attempting to articulate words during
speaking activities due to their concerns about making errors, apprehension of receiving
criticism, and experiencing shyness while conversing in English. The questionnaire
results shed light on the factors contributing to students' difficulties in speaking English,
specifically regarding inhibition and the emotional aspects of language use in the
classroom. The data reveals a range of responses, with 43% of students either strongly
agreeing (14%) or agreeing (19%) that they have less confidence when speaking English
in front of the class. This suggests that a considerable portion of students encounters a
confidence deficit when required to speak English in a classroom setting, potentially due
to fear or self-consciousness.

Moreover, the findings indicate that 34% of students either strongly agree (10%)
or agree (24%) that they feel worried when speaking in English. This highlights the
presence of anxiety among a significant portion of students when they engage in English
communication. Remarkably, a substantial majority of students (62%) responded
neutrally to the statement, indicating a sense of uncertainty or ambivalence regarding
their emotional state during English speech.

The questionnaire results reveal a complex landscape of students' experiences
when speaking English in front of the class, characterized by varying degrees of
confidence and anxiety. While a notable proportion expresses a lack of confidence and
experiences worry, the majority remains neutral, indicating a need to address the
emotional aspects of language learning. These findings underscore the importance of
creating a supportive and inclusive learning environment that acknowledges and assists
students in overcoming inhibitions related to speaking English.

2) Nothing to say

Table 7. The Result of Nothing to Say Analysis
ANSWER CHOICE

NO STATEMENTS SA A N D SD
3 IIE];e;IIisIz.Ck of knowledge when speaking 506 19% 29%  38%  10%
4. | cannot think of anything to say. 10% 24% 62% 5% 0%
9. Ispeak very little or not at all. 10% 10% 33% 33% 14%
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The results of the questionnaire also explain other factors contributing to
students' difficulties in speaking English. This aspect focuses on students having no ideas
to speak, when they feel a lack of knowledge or difficulty in generating ideas during
English language activities. The data shows a wide range of responses, with 24% of
students strongly agreeing (10%) or agreeing (14%) that they can't think of anything to
say when speaking in English. This suggests that most students face difficulties in starting
or maintaining conversations, often due to challenges in generating content or ideas.

On the other hand, as many as 48% of students strongly disagree (10%) or
disagree (38%) with the statement that they feel they lack knowledge when speaking
English. This shows that the majority of students do not consider this factor to be a
difficulty in their English language skills.

Furthermore, the findings show that 43% of students strongly agree (10%) or
agree (33%) that they speak very little or not at all in English-speaking situations. In
contrast, 48% of students strongly disagreed (14%) or disagreed (33%) with this
statement, thus indicating a more balanced perspective regarding the extent of their
participation in English conversations.

The results of the questionnaire provide an illustration that the "Nothing to Say"
factor does play a role in some students' difficulties in speaking English. Although most
students have difficulty generating ideas or content, most students do not consider a lack
of knowledge to be a significant obstacle. Additionally, student participation levels vary,
with most students actively involved in English-language activities. These findings
underscore the complexity of factors influencing English speaking ability and emphasize
the need for tailored support to effectively address individual challenges.

3) Lack of participant

Table 8. The Result of Lack of Participant Analysis

ANSWER CHOICE
SA A N D SD
10. Tdon’t have partner in speaking English. 0% 5% 10% 38% 48%

NO STATEMENTS

The results of the questionnaire provide insight into the significant factors that
contribute to students' difficulties in speaking English, which is often referred to as the
“Lack of Participants” factor. This aspect focuses on the challenges students face when
they feel a lack of suitable partners for English language activities.

The data shows the dominant sentiment, with 48% of students strongly
disagreeing and 38% disagreeing with the statement that they do not have a partner when
speaking English. This shows that most students do not experience a lack of conversation
partners, which is an encouraging sign for their English language opportunities. In
everyday life at the Islamic boarding school, they are required to communicate in English,
so they have to speak English with each other, and they have no shortage of friends who
speak English.

Furthermore, the findings showed that only 5% of students agreed that they felt
they had less friends to talk to when speaking in English. However, what is more striking
is the fact that the majority of students (86%) strongly disagreed or disagreed with this
statement. This underlines that the majority of students do not experience a lack of friends
to talk to when using English.
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The results of the questionnaire emphasize the important role of the “Lack of
Participants” factor in students' difficulties when speaking English. Most students did not
consider not having a partner for English activities to be a big challenge, which was a
positive aspect for their language development. Although some students expressed
concerns about their knowledge, most had someone to talk to improve their speaking
skills.

4) Mother-tongue use

Table 9. The Result of Mother-tongue Use Analysis

ANSWER CHOICE
SA A N D SD

24% 33% 38% 5% 0%

NO STATEMENTS

| feel that mother tongue is easier than
English.
The influence of my mother tongue
12 makes me less confident when speaking 5% 5% 24% 52% 14%
in English.
| often stutter when speaking in English
13  due to the strong influence of my mother 5%  10% 24% 48% 14%
tongue.

11

The findings from the questionnaire shed light on significant factors that
contribute to students' difficulties in speaking English, specifically the influence of their
mother tongue. This aspect focuses on how mother tongue, or native language, can affect
students' ability to communicate effectively in English.

Firstly, the data shows that 57% of students strongly agree (24%) or agree (33%)
that they find their native language easier than English. This suggests that most students
find their mother tongue more accessible, which may affect their preference and
confidence in the use of English.

In addition, the results showed that 66% of students strongly disagreed (14%) and
disagreed (52%) that the influence of their mother tongue made them less confident when
speaking in English. This underlines that there is no impact of one's mother tongue on
their confidence in using English.

In addition, 52% of students strongly disagree (14%) and disagree (48%) that
they often stutter when speaking in English due to the strong influence of their mother
tongue. This proves that there is no significant influence of mother tongue on English
fluency.

In conclusion, the questionnaire results emphasize that the "mother tongue” factor
does not really affect students' difficulties when speaking English. Most of the students
do consider their mother tongue to be more native.

CONCLUSION

Based on the findings from the questionnaire and interviews, this research has
provided valuable insights into the various complexities surrounding students' English-
speaking difficulties at Darul Ulum Islamic Boarding School in Banda Aceh. These
challenges encompass aspects such as grammar, fluency, pronunciation, and vocabulary,
offering a multifaceted perspective on the hurdles students encounter during spoken
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English communication. The questionnaire results and interview findings collectively
offer a comprehensive view of these challenges. In terms of grammar, a notable portion
of students expressed concerns about their grammatical accuracy, which could potentially
impact their confidence in speaking English. The influence of regional accents on fluency
revealed a divergence in students' perceptions. Pronunciation, too, showcased a divided
viewpoint, with certain students acknowledging challenges in this area. Vocabulary
emerged as a significant hurdle for many, underscoring the importance of additional
support and resources. These findings highlight the need for a nuanced approach to
address these difficulties effectively and enhance English speaking skills among students.

Based on the findings from the questionnaire, this research has provided valuable
insights into the multifaceted factors contributing to students' difficulties in speaking
English at Darul Ulum Islamic Boarding School in Banda Aceh. The study revealed that
inhibition, marked by a lack of confidence and feelings of worry, poses emotional barriers
that impact students' English communication. Similarly, the challenge of having nothing
to say was recognized by some students, although the majority exhibited balanced
participation. Encouragingly, a lack of suitable conversation partners was not a significant
issue, as the majority of students did not experience this constraint due to their daily
English communication requirements at the Islamic boarding school. Furthermore, the
influence of the mother tongue on students' English-speaking abilities was found to be
limited in terms of confidence and fluency. These findings offer a comprehensive
understanding of the various factors influencing students' English speaking, contributing
to the body of research in this area.
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APPENDIX 1
Instrument of Questionnaire

KUESIONER PENELITIAN
STUDENTS’ DIFFICULTIES IN SPEAKING ENGLISH AT DARUL ULUM
ISLAMIC BOARDING SCHOOL BANDA ACEH

Assalamualaikum wr. wb

Yth siswa/ siswi kelas X1 Darul Ulum Banda Aceh

Izinkan Saya memperkenalkan diri. Nama Saya Suci Saufa Yuthika, mahasiswi Program
Studi Pendidikan Bahasa Inggris Fakultas Tarbiyah UIN Ar-Raniry Banda Aceh, saat ini
Saya sedang melakukan penelitian yang berjudul “An Analisis of Students’ Difficulties in
Speaking English at Darul Ulum Islamic Boarding School Banda Aceh” sebagai salah
satu persyaratan untuk menyelesaikan tugas akhir Pendidikan Sarjana (S1). Untuk itu,
Saya memohon bantuan kepada Adik-adik untuk berpartisipasi dalam mengisi questioner
ini.

Terimaksih atas waktunya.

Wassalmualaikum wr. wb.

PETUNJUK

1. Questioner ini di tujukan untuk siswa/ siswi kelas XI Darul Ulum Banda Aceh.

2. Questioner ini bertujuan untuk mengumpulkan informasi terkait kesulitan siswa
dalam berbicara Bahasa inggris.

3. Questioner ini di susun dengan menggunakan skala likert yaitu:

Strongly Agree (SA) = Sangat setuju
Agree (A) = Setuju
Neutral (N) = Netral
Disagree (D) = Tidak setuju

Strongly Disagree (SD) Sangat tidak setuju
4. lsilah data pribadi dibawah ini dengan menggunakan inisial nama Anda, sebagai
contoh: Muhammad Haris “MH”
5. Jawablah penyataan-pernyataan di bawah ini dengan memberikan tanda silang (X)
pada salah satu pernyataan berikut sesuai dengan realita anda.
Atas kesediaan dan bantuan yang adik-adik berikan, saya ucapkan terimakasih
Wassalamualaikum wr.wb.

Data Pribadi
Nama
Kelas
Jenis Kelamin
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STUDENTS’ DIFFICULTIES IN SPEAKING ENGLISH

Inggris di sekolah ini?

1525

PILIHAN JAWABAN
NO PERNYATAAN
SA | A N D | SD
1 Saya merasa kurang percaya diri saat harus
" | berbicara dalam bahasa Inggris di depan kelas.
2 Saya merasa khawatir ketika berbicara dalam
" | bahasa Inggris.
3 Saya merasa kurang pengetahuan saat berbicara
" | dalam bahasa Inggris.
4 Saya tidak dapat berpikir tentang apa yang harus
" | dikatakan.
5 Saya takut bahwa tata bahasa saya salah saat
" | berbicara dalam bahasa Inggris.
6 Saya tetap berbicara dalam bahasa Inggris
" | meskipun saya belum menguasai tata bahasa.
7 Aksen daerah saya membuat sulit bagi saya untuk
" | berbicara dalam bahasa Inggris dengan lancar.
Saya tidak pernah berbicara dalam bahasa Inggris
8. | baik di dalam maupun di luar kelas karena kesulitan
dalam pengucapan.
9 Saya berbicara sangat sedikit atau bahkan sama
" | sekali tidak.
10 Saya tidak memiliki teman bicara dalam bahasa
" | Inggris.
Saya merasa bahwa bahasa ibu lebih mudah
11 . .
daripada bahasa Inggris.
12 Pengaruh bahasa ibu membuat saya kurang percaya
diri saat berbicara dalam bahasa Inggris.
Saya sering terbata-bata saat berbicara dalam
13 | bahasa Inggris karena pengaruh kuat dari bahasa
ibu saya.
Saya tidak memiliki pemahaman yang baik tentang
14 | tenses dan tata bahasa, sehingga sulit bagi saya
untuk berbicara dalam bahasa Inggris.
15 Saya tidak memiliki kosa kata yang luas dalam
bahasa Inggris.
APPENDIX 2
Interview Questions
1. Bagaimana perasaan Anda ketika harus berbicara Bahasa Inggris di pesantren?
2. Apakah ada hal khusus dalam berbicara Bahasa Inggris yang Anda anggap sulit?
Kalau ada apa contohnya?
3. Menurut Anda, apa yang membuat Anda merasa kesulitan dalam berbicara Bahasa
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10.

Bagaimana suasana di dalam kelas Bahasa Inggris memengaruhi rasa percaya diri
Anda dalam berbicara?

Adakah teman sekelas atau guru yang membantu Anda merasa lebih nyaman berbicara
Bahasa Inggris? Bagaimana mereka melakukannya?

Apakah Anda merasa lebih percaya diri berbicara Bahasa Inggris di luar kelas atau di
dalam kelas? Mengapa?

Apakah ada cara pembelajaran Bahasa Inggris yang Anda nikmati dan merasa
membantu Anda lebih baik dalam berbicara?

Apakah Anda merasa menggunakan Bahasa Inggris dalam kegiatan sehari-hari di
sekolah membantu Anda berbicara lebih lancar?

Apa yang menurut Anda bisa membantu siswa lain yang merasa kesulitan dalam
berbicara Bahasa Inggris di sekolah ini?

Apakah Anda percaya bahwa merasa lebih percaya diri dalam berbicara Bahasa

Inggris dapat membantu Anda belajar secara lebih baik? Mengapa?
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APPENDIX 3

Score of Questionnaire
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